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I1. Teaching
Undergraduate courses
Teaching modern Greek language (5™ and 6" semester)

The way language is used in interaction to facilitate communication and the way by
which language use shapes learning in school contexts constitute very important topic
of discussion in current educational research. Recent work (especially in the field of
literacy studies) has illustrated that interaction in school contexts constitutes a
complex process of negotiating meanings through the production and interpretation of
oral and written texts. Indeed, these texts as well as the way they are used in various
social contexts — including school-based ones — cannot be seen as neutral means
participants use for conveying information; they rather comprise a system or a set of
social practices — a set of literacy practices. Literacy and specifically the notion of
school literacy is used in current research in reference to the way in which the
activities of reading, writing, speaking and listening relate to each other for the
attainment of specific communicative purposes as well as for the construction of
students as specific kinds of literate subjects. In other words, the kinds of texts school
regards as important

This course investigates the nature of school literacy by attending to and
analyzing the various processes by which the members of a school community,
teachers and students, interact with each other; this interaction is mediated by the oral
and written texts teachers and students co-construct. As proposed, the kinds of texts
school regards as important and the way children participate in various activities
concerned with the production and interpretation of texts cannot be seen as neutral.
They rather index and constitute a system of positionings against language,
knowledge and the world in general. It is through the interlacing of these positionings
that students emerge and are shaped as particular kinds of literate subjects with a
critical orientation to knowledge.

Additionally, this course outlines and discusses the various proposals that have
been outlined in the literature with regard to language teaching. Although the notion
of ‘language teaching’ in the Greek context indexes a very specific orientation to
teaching practices, i.e. one that place more emphasis on the structural character of
language and its sociolinguistically-conditioned uses, more recent developments
advice us that teaching should be analyzed within a wider perspective. This newer
perspective foregrounds the notion of critical literacy and attends to the development
of students as critical learners.

Critical literacy — i.e. seen as an inquisitive stance against texts but also
against the world members of a local community of learners - is analyzed through the
various kinds of processes participants in local classroom communities interrelate
with each other, created in and through the oral and written texts they co-construct.
The course presents the various kinds of difficulties students and teachers confront as
they appropriate, negotiate and resist the elements that constitute the nature of school
literacy. Among the themes discussed: What do we mean by the notion of ‘oral
language’ and ‘oral proficiency’? Through what processes are the metalinguistic and
communicative knowledge relate to the acquisition of early reading and writing or
with text production? Is oral language a homogeneous entity or can we identify
different kinds of oral texts which can be develop din different ways? What is the
relationship between oral and written language, and the processes of text production



and interpretation? How do text types work? What are the kinds of cognitive,
metacognitive strategies that work during the interpretation of various speech and
multimodal texts that constitute the threads of meaning in the school context?

Developed in 3 sections, the course discusses in detail the basic theses, terms,
assumptions and ideological meanings that have informed the study of language and
literacy in school communities. Specifically:

In the first section under the title ‘Basic notions’ the basic terminology is
introduced as regards the study of language as a structure and as a system of use. The
various levels of language description are outlined, as well as the units of analysis and
the ways linguistic units relate to each other. The emphasis is not on simply outlining
these developments but rather on illuminating the way by which these notions can be
taken up by teachers to enrich their understanding of the linguistic and communicative
competencies with which children come to school.

The second section entitled ‘literacy in the preschool and early school years’
presents the psycholinguistic theories that have been proposed with regard to early
literacy acquisition, outlines the various kinds of competencies constituting emergent
literacy and discusses topics on early reading and writing.

In the third section, beginning with early school years, reference is made to the
difficulties teachers and students face as they are involved in early reading and
writing activities. More specifically, the section entitled ‘teaching early reading and
writing’ outlines the way oral and written language relate to and differ from each
other and the way such differences shape children’s routes to reading and writing in
the early school years. Emphasis is directed to school practices. The section outlines
and critically discusses the various methodological perspectives that have been
proposed with regard to early reading and writing.

Reasearch methods (1* and 2" semester)

Aims of the course:

The theoretical study and practical approach to basic research methods in the field of
social sciences and humanities. More specifically the course tries to address general
issues concerning the design of an investigation, research data collection methods and
basic processing techniques and analysis of qualitative and quantitative data.Practical
examples from the wider field of educational research will be used.
Contents-Modules:

. Design and formulation of research questions, assumptions and anticipation.

. Sampling techniques (random, systematic, cross etc.

. General issues of research design (longitudinal study, cross-sectional study,
correlational study, experimental study etc) .

. Action research and the teacher as researcher.

. Research data collection methods: interview.

. Research data collection methods:observation.

. Research data collection methods: data coding and key descriptors.

. Research data analysis methods:parametric and non parametric tests.

. Research data analysis methods:qualitative analysis

. Research data analysis methods:implementation and utilization of action research
results

Psychology and School (1% and 2" semester)



The general objective of the module is to present in a critical way, an understanding
of the “normal” child development and the processes involved; these are presented in
relation to the dynamic changes in the cognitive, emotional, social and moral process.
Issues of continuity versus discontinuities are discussed in relation to the main
psychosocial systems of children, namely the family, the school, and the community.
More specifically, we deal with a) the basic theoretical /applied psychological models
that interpret human development and its “deviations”, focusing upon the school age
b) examples of research findings that inform school policies in relation to the
cognitive, emotional and social-moral child development and c¢) psychosocial contexts
of development, such as the family and the school. Children are acknowledged as
competent agents of social interaction since their birth. The concepts of adequacy,
resilience, protective and risk factors are explained as mediators or moderators of
children’s well being. Finally, we end by highlighting the conditions of good-enough
schools working as communities and good-enough, resilient future teachers for their
students’ well being.

Literacy in first primary school grades: Teaching Practices (7" semester)

In surveing work carried out on school literacy, we may note a shift in research focus
away from language to the investigation of literacy. This haw led to significant new
changes pertaining to the way linguistic units and social processes are defined. Texts
are thus redefined as multimodal units of social actions; reading and writing are
revisited as socioculturally shaped processes, emerging out of the interaction between
local meanings and official ones. Indeed, recent approaches have proceeded even
further to suggest that school literacy should broaden its scope to include a critical
approach to texts; in short, texts, rather than seen as transparent ways of reaching
predefined meanings, are redefined as the means through participants negotiate their
deffering construals of reality, their varying viewpoints, their ideologies. How do
these insights translate to pedagogical interventions for the development of school
literacy? This is what this course sets out to attain. Specifically, this course aims to
empower teacher and students so that they develop instructional practices that diverge
fro the autonomous model of literacy, focusing on language teaching in the first
grades of the primary school. Working within the field of critical pedagogy and
drawing from the sociocultural theory of learning, this course aims to put forward a
dynamic and flexible framework that clearly contrasts to reproductive practices
prevailing in the Greek context: teachers and students tend to work following a rather
static set of instructions, reproducing a body of school knowledge imposed on them.
The course aims to help students diverge from this logic and learn how to cooperate
with their students’ own needs. The ultimate goal is to illustrate how teachers and
students can work together so that they transform school communities into learning
communities within which local meaning and student textual practices are regarded as
important sources of information for literacy learning in school contexts.

Postgraduate courses
Perspectives on Functional and Critical Literacy

Perspectives on Functional and Critical Literacy: Teaching Practices



II1. Research grants
Literacy Programmes for illiterate roma adults.

Developing reading and spelling fluency in Greek through intervention on
phonological and morphological awareness

The development of reading comprehension in the first three years of primary school:
An intervention study

IV. Doctoral theses supervisor or examiner

I am supervising five doctoral theses on spelling, literacy teaching in the two first
grades of primary school and reading comprehension.

I have been invited as external examiner in several doctoral theses at different Greek
and International Universities.

V. Research interests

e Literacy acquisition, Metalinguistic awareness.
e Reading comprehension, writing, spelling
e Teaching Modern Greek in primary school.

VI. Publications
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